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Put Reading First,

Teachers must have the an-
swers to three questions:
1.What do | teach? -content
2.How do | teach? -methodology
3.When do | teach? -scheduling

Educational Research
Based on research, educa-
tional standards give guide-
lines and establish bench-
marks that enable teachers to
clearly identify the what and
the when of instruction in
accordance with the expecta-
tions of local districts and
states. However, these stan-
dards do not usually address
the how of instruction.

Two very important docu-
ments recently published are
equipping teachers with the
how of reading instruction:
Teaching Children to Read and
Put Reading First.

Teaching Children to Read
The first of these two docu-
ments is the 2000 report of
the National Reading Panel,
Teaching Children to Read: An
Evidence-Based Assessment of
the Scientific Research Litera-
ture on Reading and Its Implica-
tions for Reading Instruction—
Reports of the Subgroups. Un-
der a congressional charge, a
national panel was convened
to assess the status of re-
search-based knowledge, in-
cluding the effectiveness of
various approaches to teach-
ing children to read. The
Panel reviewed approximately
100,000 research studies on
reading published since 1966

a Guide for the Reading Teacher

and about 15,000 that pre-
date that time. The topics
selected by the Panel for
intensive study included al-
phabetics, fluency, and com-
prehension. Alphabetics was
subdivided into phonemic
awareness instruction and
phonics instruction. Compre-
hension was subdivided into
vocabulary instruction and
text comprehension.
Throughout the report, the
Panel presented summaries
and implications for reading
instruction.

Put Reading First
In September 2001, Put Read-
ing First: The Research Building
Blocks for Teaching Children To
Read, developed by the Cen-
ter for the Improvement of
Early Reading Achievement
and funded by the National
Institute for Literacy, was
published. The findings and
conclusions in this document
were drawn from the 2000
report of the National Read-
ing Panel, Teaching Children to
Read.
A Reading Teacher’s Guide
Whereas the Panel’s 459-
page document is prohibitive
for the average teacher, Put
Reading First is an easy-to-
read, easy-to-apply publica-
tion, presenting information
in the format of a guide.
In the Introduction of Put
Reading First, Susan B. Neu-
man, Assistant Secretary for

Elementary and Secondary
Education, US Department of
Education, writes, “This guide,
designed by teachers for
teachers, summarizes what
researchers have discovered
about how to successfully
teach children to read. It de-
scribes the findings of the Na-
tional Reading Panel Report
and provides analysis and dis-
cussion in five areas of reading
instruction: phonemic aware-
ness, phonics, fluency, vocabu-
lary, and text comprehension.
Each section defines the skill,
reviews the evidence from
research, suggests implications
for classroom instruction,
describes proven strategies
for teaching reading skills, and
addresses frequently raised
questions.”

Copies of this guide, Put Read-
ing First, may be obtained by
calling the National Institute
for Literacy, 800-228-8813, or
by downloading the document
under publications on the Na-
tional Institute for Literacy
website at www.nifl.gov
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Put Reading First
is a must for every
teacher of reading.

Download your copy
at www.nifl.gov

Put Reading First provides a map.

Johnny Can Spell & Write will provide a
means to help you and your students
travel the pathway to success in
reading and writing instruction.
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What is Johnny Can Spell & Write?

An Instructional Approach

Johnny Can Spell & Write
is not a curriculum nor a
program. It is an instruc-
tional approach to teaching
the foundational knowledge
and skills of English.

Integration of Instruction

Johnny Can Spell / Write
equips teachers for inte-
grated instruction in pho-
nological awareness which
includes phonemic aware-
ness, phonics, penmanship,
and spelling. In addition, it
provides for vocabulary,
grammar, writing conven-
tions, and composition
skills. The degree to which
these areas of language
instruction are developed
through Johnny Can Spell &
Write will depend on the
instructional delivery of the
teacher implementing.

Not a Stand Alone Program

Johnny Can Spell & Write
is not a stand alone reading

or writing program. It pro-
vides a portion of language
instruction and practice, a
piece of the whole. It can
be used as a supplement,
added into an existing pro-
gram. Or it can be one of
several components se-
lected by teachers to de-
sign their own unique bal-
anced literacy program.

Beyond JCSpell & Write

Beyond the full implemen-
tation of Johnny Can Spell
& Write, the teacher will
need to provide practice
reading in decodable text
and comprehension in-
struction through the use
of interesting stories to
structure a balanced read-
ing program in his/her
classroom. Instructional
materials provided by a
reading series or curricu-
lum, by a computerized
practice reading program,
through literature studies,
and in subject textbooks

No Child Left Behind Act of 2001

Three days after taking office in
January 2001, President George
Bush announced his framework
for education reform, No Child
Left Behind. In that plan, he made
an unequivocal commitment to
ensuring that every child can
read by the end of third grade.

Less than a year later, President
Bush secured the passage of the
landmark No Child Left Behind
Act of 2001 (NCLB Act). The

new law sets forth four princi-
ples on how to improve school
performance: stronger account-
ability for results, expanded
flexibility and local control, ex-
panded options for parents, and
an emphasis on teaching meth-
ods that have been proven to
work. The NCLB Act fully im-

plements the President’s Reading

First initiative.

©00

can be used to support
instruction and practice in
fluency and text compre-
hension.

With Any Age, Any Setting

Although the Johnny Can
Spell & Write approach is
designed for the primary
classroom, it is easily modi-
fied for any age, grouping,
or setting, making it a won-
derful way to help students
who are below level in
reading or writing or those
with limited English.

The Johnny Can Spell &
Write approach is struc-
tured by its systematic se-
quence of information and
its daily application and
review strategies.

Johnny Can Spell & Write
offers quality staff develop-
ment and teacher support
materials without consum-
able student materials.

©0©

For staff development and
product information,

visit us at
WWWw.nine-enterprises.com

Johnny Can Spell & Write provides for
- Phonemic awareness

- Phonics

- Vocabulary
- Spelling

- Penmanship
- Grammar

Johnny Can Spell & Write does not provide for

- Fluency

- Text comprehension
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Phonemic awareness
instruction may include

Phoneme isolation
Phoneme identity
Phoneme categorization
Phoneme blending
Phoneme segmentation
Phoneme deletion
Phoneme addition
Phoneme substitution

1. Phonemic Awareness Instruction

Phonemic Awareness

Phonemic awareness is the
ability to observe, think
about, and manipulate the
individual sounds—phonemes
—in spoken words.

Phonemes

Phonemes are the smallest
units composing spoken lan-
guage. English has about 41
phonemes. A word may have
one or more phonemes, a
has one, go has two, cheek
has three. One phoneme may
be represented by more than
one letter (ck = /k/; igh = /i/).
In a few cases, one letter may
represent more than one
phoneme (x = /k/ /s/).

PA Instruction

Phonemic awareness instruc-
tion involves teaching chil-
dren to focus on and manipu-
late phonemes in spoken syl-
lables and words.

“PA instruction is frequently
confused with phonics in-
struction, which entails teach-
ing students how to use let-
ter-sound relations to read
or spell words. PA instruc-
tion qualifies as phonics in-
struction when it involves
teaching children to blend or
segment the sound in words
using letters. However, chil-
dren may be taught to ma-
nipulate sounds in speech
without any letters as well;
this does not qualify as phon-
ics instruction. PA is also
frequently confused with
auditory discrimination,
which refers to the ability to
recognize whether two spo-
ken words are the same or
different.”

PA Activities

Activities to build phonemic
awareness include

- Phoneme isolation

- Phoneme identity

- Phoneme categorization

- Phoneme manipulation:
segmentation, deletion,
addition, substitution,
blending

“Various types of phoneme
manipulations might be
taught. However, two types,
blending and segmenting, are
thought to be directly in-
volved in reading and spelling
processes. Blending pho-
nemes helps children to de-
code unfamiliar words. Seg-
menting words into pho-
nemes helps children to spell
unfamiliar words and also to
retain spellings in memory.”

How much time for PA?

“Transfers to reading was
greatest for studies lasting
less than 20 hours.” In other
words, over the entire school
year, direct instruction in
phonemic awareness should
take no more than 20 hours.

©e0

-Quotes are from the National
Reading Panel report

Phonemic Awareness with Johnny

How does Johnny Can Spell provide for
phonemic awareness instruction?

Although Johnny Can Spell moves quickly
into phonics as the letters are presented, it
does provide many opportunities for pure
phonemic awareness instruction. Review the
sampling of pages from Johnny Can Spell Les-
son Planner for Kindergarten provided on
pages 4-7 in this document.

As the phonograms are presented and prac-
ticed and then applied to words, Johnny Can
Spell builds a bridge from phonemic aware-
ness to phonics, giving opportunity for a
teacher to continue phonemic awareness
instruction as needed.

The Lesson Planner for Kindergarten out-
lines 100 lessons that present the 70 com-
mon phonograms and analyze 100 high
frequency words.

At every level in JCSpell, the manipulation
of phonemes through segmentation and
blending is a major activity during Think to
Spell®. This manipulation of phonemes is
coupled with print, creating a strong in-
structional link between phonemic aware-
ness and spelling and reading. This part of
spelling should take 5 to 8 minutes of the
daily lesson time, accumulating during the
year to about 20 hours of practice.

©0O
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Note: Reduced sample pages are taken from the Lesson Planner Series.

Students love the physical
activity of Sound Actions. It
works well with most of
the consonant sounds.

Sound Actions engages them in
phoneme isolation as they
recognize the first sound of each
word, phoneme identity as
they compare the first sound in a
word with the control sound, and
phoneme classification as they
determine whether they have a
matched sound.

Learning is always a lot
more fun with music.

Two all-time favorites with
children are music and nonsense
words. Zippity Doo Dah gives
them both as they practice
phoneme substitution.

Who doesn’t enjoy solving
a riddle?

Given a word, students must
create a word that rhymes with it
by substituting a different
beginning consonant sound in
Consonant Riddles. So, under the
guise of a riddle, students
practice phoneme substitution
and rhyming.
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Students work together to
discover the word.

In Team Words, students first
practice saying their assigned
phoneme in isolation. Then they
work with teammates to blend
each of their individual sounds
into a word they recognize. What
a great way to practice
phoneme blending!

Can you help the teacher?

Although the focus of Mystery
Word is phoneme blending.
Students can also use context
clues to help them recognize the
word or confirm the word as
they work to blend the sounds
correctly.

This is a great activity to model
the process of decoding.

Who wants to be a spy?

Beside engaging students in
phoneme isolation, identity,
and categorization, | Spy Riddles
also helps support vocabulary
development and observation
skills.

What child doesn’t delight
in a treasure chest and a
train?

Students practice phoneme
isolation with The Sound Train. In
addition, the objects and pictures
in the Treasure Chest provide a
wonderful opportunity to work
with vocabulary development.
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Note: Reduced sample pages are taken from the Lesson Planner Series.
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Note: Reduced sample pages are taken from the Lesson Planner Series.

Children move objects as
they count separated
sounds.

Counting Sounds with a Counter Box
gives children concrete objects to
work with as they break a word
into its separate sounds.

Phoneme segmentation with
unmarked objects is especially
good for students who are not
good listeners, have auditory
processing difficulties, struggle
with sequencing, or are not yet
ready to make a connection to
print.

This one works well as a
circle time activity or as a
learning center activity.

Students must use the knowledge
they have of the phonograms to
build a word. The presentation of
the phonogram visually engages
the brain in the decoding
processes—moving from visual to
auditory.

This is a good activity for
phoneme blending.




Page 7

Do you need great quick-
paced, snappy practice?

In less than 60 seconds without
any special materials, every child
has an opportunity to practice
phoneme isolation,
segmentation, and substitution
with | Say, You Say.

In addition, | Say, You Say exposes
children to a wide range of
vocabulary.

Research indicates that
two types of phoneme
manipulation—blending
and segmenting phonemes
in words—are most likely
to produce the greatest
results in reading and
spelling.

Think to Spell®, a powerful word
analysis strategy, uses phoneme
segmentation to write a word

and phoneme blending to then
read the word.

With Johnny Can Spell, new
words are introduced at all levels
daily with the process Think to
Spell®.

Students are engaged in both
encoding and decoding processes
during Think to Spell®.
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Note: Reduced sample pages are taken from the Lesson Planner Series.
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Johnny Can Spell & Write aligns with scientifically based research

2. Phonics Instruction

Phonics instruction is either
implicit or explicit, and it is
presented either incidentally
or systematically.

According to research, sys-
tematic and explicit phonics
instruction is more effective
than implicit, non-systematic
or no phonics instruction.

Implicit Phonics

During implicit phonics in-
struction, the sound associ-
ated with a letter is never
spoken in isolation. Words
are introduced as a wholeg;
letters are examined, and
then conclusions about sound
are drawn.

Explicit Phonics

The hallmark of a program
that supports explicit phonics
instruction is its provision of
precise directions for teach-

ing the sound-symbol rela-
tionships. During explicit
phonics instruction, the
sounds associated with the
letters are given in isolation,
and then they are taken to
the words.

Incidental Phonics

Incidental or non-systematic
phonics programs focus on
whole-word or meaning-
based activities. They embed
phonics in reading and writing
activities. Some begin reading
instruction by teaching chil-
dren a basic sight-word vo-
cabulary. Sound-symbol rela-
tionships are usually intro-
duced based on key letters.
Little or no instruction is
given in blending sounds into
words. Sound-spelling in-
struction is given only after
students begin to read.

Systematic Phonics

The hallmark of systematic
phonics is a plan of instruc-
tion for logical sequence of
presentation and practice of
sound-symbol relationships.
Systematic programs also
provide substantial practice in
applying the knowledge of
sound-spelling relationships
as students read and write.
Reading material should con-
tain a large number of words
that students can decode
using the sound-symbol rela-
tionship they have learned.
Additional practice opportu-
nities should be provided
through spelling and story
writing.

©OO

Systematic, Explicit Phonics with Johnny

What type of phonics instruction is Johnny
Can Spell?

Johnny Can Spell, based upon Romalda Spal-
ding’s The Writing Road to Reading and Dr.
Samuel Orton’s research, is a systematic,
explicit phonics program. Phonograms,
sound-symbol correspondences, are pre-
sented initially in isolation but brought to
mastery through daily application in spelling
and writing.

JCSpell Is Systematic

Teachers introduce the 70 common phono-
grams and their common sounds early in the
school year using multi-sensory practice
strategies. See pages 9-10 for list of phono-
grams and a sample of lesson planning outline
from the Teacher’s Guide. See page 12 for

planning tools available in the Lesson Plan-
ner Series. See additional sample pages at
our website, www.nine-enterprises.com.

JCSpell Is Explicit

Phonograms are presented and rehearsed
in isolation in brief practices.

During Think to Spelle, phonemic
awareness is linked with phonics as
students sequentially examine sounds in a
spoken word before writing it.

Students master phonograms as they learn
to use them through daily application to
words during Think to Spelle. See page 11
for a scripting sample from the Teacher’s
Guide.

Q00

“Systematic and explicit
phonics instruction is
more effective than
implicit, non-systematic
or no phonics
instruction.”

“Systematic and explicit
phonics instruction is
most effective when it is
introduced early.”

“Systematic and explicit
phonics instruction
significantly improves
student’s word
recognition, spelling,
and reading
comprehension.”

Systematic and explicit
phonics instruction is
effective “in helping to
prevent reading
difficulties among at
risk students and in
helping children
overcome reading
difficulties.”

“Systematic and explicit
phonics instruction is
effective for children
from various social and
economic levels.”

-Quotes from Put Reading First.
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Johnny Can Spell & Write aligns with scientifically based research

The Johnny Can Spell
Teacher’s Guide contains a
wealth of information.

The reduced Consonant Sounds
and Phonograms chart is just one
example of the information

available in the Johnny Can Spell
Teacher's Guide.

The 70 cards are used to
present the phonograms
and rehearse them
throughout the year.

The cards are numbered in the

iy (e Sparll Thrcher's Cuike 14680
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Handwriting Instructions:
Start at 2 on tae elock;
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Pk up your pencil.
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order of instruction.

On the back of each card the
teacher will find keys for sound
and sound description, a
penmanship script, spelling
rules, and informative notes.

Miniature sets are available. They
are great for manipulatives,
adapted card games, and learning
center activities.

Reduced sample card is from
Classroom Phonogram Card Set.
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Scripting is an important
instructional aid.

Scripting is provided in the
Johnny Can Spell Teacher’s
Guide, the Johnny Can Write
Teacher’s Guide, and in the
Lesson Planner Series.

The reduced sample page given
here is from the Johnny Can Spell
Teacher's Guide.

The hallmark of systematic
phonics is a plan of
instruction for a logical,
sequential presentation and
practice of the sound-symbol
relationships.

Johnny Can Spell Teacher's Guide and
Johnny Can Write Teacher’s Guide
contain a nongraded, generic plan of
instruction. The reduced sample page
to the right is just one way in which
the plan is presented in the Johnny
Can Spell Teacher’s Guide.

The Lesson Planner Series takes
planning a step further by integrating
JCSpell and JCWrite as it establishes
lesson-by-lesson content according to
instructional levels.

DEALCHGUE OF MENW WORD DECTATION
WCRRD: nInsost

Pz prE T Vo oo 0he- Wl

Exhaviy oy Speil Sracher's dosdr 187

JOHMNNY CAN SPELL

T ILE D 1AM RI NG BUHETLLE POl FIES EERS Off 1RETEUTTION
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Johnny Can Spell & Write aligns with scientifically based research
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Note: Reduced sample pages are taken from the Lesson Planner Series.

Systematic instruction
depends on a plan for
logical, sequential
presentation and practice.

Johnny Can Spell & Write Lesson
Planners contain a weekly
Teaching Points checklist (see
sample page to left) that
correlates with the Scope &
Sequence given for each
semester of instruction.

The Teaching Points checklist
can be a guide for planning the
content of five lessons, putting at
the fingertips of the teacher all
that there will be opportunity to
present, rehearse, or review.

It is also a checklist that can
serve as a record of actual
content of instruction—
presentation, rehearsal, or
review—for every five lessons.

The Scope & Sequence, a
detailed content matrix for
language instruction, is in the
back of each Lesson Planner.
(See sample page to left.) It can
serve as an overall record of
instruction, helping teachers
align their instruction with the
standards of their district and
state.
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Listening vocabulary

Words we need to know
to understand what we
hear

Speaking vocabulary

Words we use when we
speak

Reading vocabulary

Words we understand
when we read

Writing vocabulary
Words we use in writing

-from Put Reading First

3. Vocabulary Instruction

What is Vocabulary?

Vocabulary refers to the
words we know and use to
communicate effectively.

An oral vocabulary is
comprised of words we use
in speaking or recognize in
listening.

A written vocabulary is
comprised of words we
recognize in reading or use in
writing.

Building Vocabulary

Vocabulary can be developed
indirectly through oral
language activities such as
conversation, discussions,
listening to adults read, and
through personal reading.

Vocabulary can be developed
directly through explicit
teaching of words, use of
reference books such as the
dictionary, and learning about

morphemes—roots, affixes.
Comprehension Is Affected

Deriving meaning from print
hinges in part on knowing the
meaning of most of the
words.

Primary VS Intermediate

The majority of the words
encountered in print by
beginning readers are already
in their oral vocabulary.
These words are usually high
frequency words and will
therefore comprise a high
percentage of what they read.
In addition, beginning reading
material usually provides a lot
of repetition for the sake of
fluency practice.

As students move into the
intermediate grades, the
repetitiveness of reading
material will decrease. Also,
they will begin to encounter

Vocabulary with Johnny

Johnny Can Spell & Write enables vocabulary
instruction and fosters a high level of ongo-
ing word consciousness in the classroom.

Spelling Lessons Provide the Opportunity

The spelling word list used in Johnny Can
Spell is a high frequency word list for both
reading and writing. The words are ordered

from easiest to most difficult.

These spelling words are analyzed by their

skills.

words in print that are not
part of their oral vocabulary.
These words are usually not
high frequency words so they
will not occur often enough
to simply learn them
indirectly from experience.

Specific Word Instruction

What can a teacher do to
help students develop their
vocabulary?

- Engage students in
discussions

- Use the word in context

- Examine the morphemes
in the word

- Form derivatives

- Use the dictionary and
thesaurus

- Provide repeated
exposure to the word

- Consider multiple
meanings of the word

- Build links between

words
©O00

- Spelling words are linked to other words
as homophones, synonyms, or antonyms
are identified.

- Suffixes or prefixes are added to spelling
words to create new words.

- Games and drills help build alphabetizing

- The dictionary and thesaurus are thought

phonetic structure—sounds and syllables.

Spelling rules are applied. Attention is paid

to handwriting.

Lessons Reach beyond Just Spelling
- Meaning is discussed as the words are

of as “textbooks.”
- Roots are introduced to web word fami-

lies and dismantle words.

used in student-created oral sentences.

- Word histories add a richness.

- Word games give a special touch of fun.

©00
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Johnny Can Spell & Write aligns with scientifically based research
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Note: Reduced sample pages are taken from the Lesson Planner Series.

The Lesson Planner
supplies Teaching Notes
for every spelling word.

Teaching Notes supply word
classification (part of speech) and
inflectional forms, meanings,
homophones, synonyms,
antonyms, roots, word histories,
and derivatives.

Teaching Notes reduces teacher
prep time and maximizes
instructional content.

Students create the
context for words
through sentence writing.

Students are encouraged to use
words in context through
sentence writing activities. For
example, they write sentences for
spelling words, silly smiley-face
sentences for homophones, and
sentences using synonyms or
antonyms in place of spelling
words.

Students use word origin
clues.

Word families and histories
enable students to use origins to
support memory of unusual
spellings, e.g., one, two.
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Students are encouraged
to create word reservoirs.

Categorizing words, identifying
similarities and differences,
enables students to build
semantic maps—one way to
increase vocabulary.

Students generate key
picture associations to
remember the meanings
of confusing words.

Examples: Drawing a circle
around eye to create a face;
highlighting eat in the meat we
eat; making a smiley face out of o
in son; using ¢ with cent because
c and t, once used as the
abbreviation —ct., were shoved
together to form the symbol.

Students learn about
morphemes—the meaning
bearing units of language.
Learning how morphemes go
together to make words and the
meanings of common roots,
prefixes, and suffixes helps

students determine word
meanings.

Students become skilled in
dictionary use.

Students learn to alphabetize and

use guide words in the dictionary.

Then students use the dictionary
to learn about words—meanings,
irregular spellings, idioms, and
sample sentences.
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Johnny Can Spell & Write aligns with scientifically based research

4. Spelling Instruction

Spelling and reading draw
upon similar banks of knowl-
edge. However, the proc-
esses involved in the two
activities are different. Spell-
ing engages the encoding
process, sounds to symbols,
auditory to visual. Reading
engages the decoding proc-
ess, symbols to sounds, visual
to auditory.

Teach Spelling

It is important to realize that
since they do involve differ-
ent processes, one skill not
directly follow another skill.
We cannot assume skill in
spelling will directly follow
skill in reading. Therefore,
spelling cannot be ignored. It

must be taught directly.
Spelling Instruction

Two different process are
available for spelling instruc-
tion. The first involves
memorization of the whole
word. The second involves
using the phonological form
to construct the spelling. Of
the two, the second process
engages creative thinking and

uses phonological knowledge.

Link Phonics to Spelling

With words already isolated
for spelling, the spelling les-
son is a good time to deliver
instruction and provide prac-
tice with word parts—
phonograms, syllables, mor-

phemes—and spelling rules.
Also, teaching and practicing
word segmentation and
blending during spelling
makes possible a greater fo-
cus on fluency and compre-
hension during reading times.

Known to Unknown

When phonics instruction is
presented and practiced dur-
ing spelling, the stage is set to
move from what students
know (oral language) to what
they do not know (written
language). Literally, they write
the words they speak. Then
they read the words they
write.

©0©

Spelling with Johnny

With Johnny Can Spell, spelling lessons are
not drills nor activities to memorize words
from a list for a test. Instead spelling lessons
are a time of learning how to spell by system-
atic application of knowledge about sound-
symbol relationships and their rules.

Structural Analysis Taught during Spelling

Think to Spell® is an exacting “script” that
moves students from the word as a whole to
its syllables and sounds and back to the
whole.

Students progress systematically through the
word, writing it sound by sound, syllable by
syllable. Then, a simple marking system is
used to visually support the graphic pattern
of the word. It is this graphic pattern that the
student will retrieve as a whole with minimal
sounding out during reading.

Students learn how to spell words instead of
memorizing spelling words.

Thinking Skills Develop

Spelling lessons with Johnny Can Spell &
Write are problem-solving sessions. Stu-
dents are engaged in analytical thinking as
they construct correct spelling of a word
and discuss its use and meaning.

Spelling Notebook

Each student creates a personal spelling
notebook which serves as a reference
book during writing. As the year pro-
gresses, students express a great deal of
pride in their notebooks that contain hun-
dreds of correctly spelled words in their
own handwriting.

Practice Word-Attack Skills in Spelling

Since word-attack skills are taught and
practiced in spelling with Think to Spell®,
the emphasis during reading class can be
on text comprehension and fluency.

©e0

Some researchers
believe that spelling is
more potent than
reading in forcing
students to come to
grips with the
alphabetic principle.

One aspect of learning
to write is learning
how to spell.

Given 70 common
phonograms and 30
simple rules, you can
spell 80% of English
words.

-Dr. S. Farnham-Diggory

Just as the ability to
read words, quickly,
accurately, and
effortlessly, is critical to
reading comprehension,
the ability to spell
words, easily and
accurately, is an
important part of being
a good writer.
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Think to Spell® is
sequential word analysis.

Say the word

Count the syllables
Segment syllables

Segment sounds

Write the word

Say the word

Use the word in a sentence

Students mark the words.

Reminiscent of word coding in
19th century spellers, the
markings used during the
analytical process Think to Spell®
strengthen visual memory with a
holistic, graphic pattern of a
word.

Students have tools to
remember correct spelling
of troublesome words.
Distinctive features of
troublesome words are enhanced

with the marking system used
during Think to Spell®.
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Johnny Can Spell & Write aligns with scientifically based research

5. Penmanship Instruction

“Writing is almost as impor-
tant as speaking, as a medium
for communicating thought.
For this reason it is said that
‘Writing is a secondary power
of speech, and they who can-
not write are in part dumb.’
Scrawls that cannot be read
may be compared to talking
that cannot be understood,;
and writing difficult to deci-
pher, to stammering speech.

“If you would attain high ex-
cellence in Penmanship, you
must master the principles,

and faithfully practice them.”

-Introductory Remarks, Theory of
Spencerian Penmanship, 1874.

Systematic Instruction

Penmanship should be taught
systematically, not casually.
“Casual approaches to writing
are apt to create writing and
reading disorders in children
with a normal central nervous
system, and magnify the de-
fects in children with even the
mildest forms of organic im-
pairments.”-Hilde Mosse

Light, Posture, Tools

Important to the ease and
speed of writing are good
light, proper posture, and
correct use of tools. Proper
posture must be attended to
until it becomes a fixed habit.
The correct use of tools must
be taught, not left to chance.

Practice Features

Practice should involve linear
writing which will support
linear reading and help pre-
vent reversals and inversions.
Column writing does not sup-
port the development of left-
to-right eye movement.

Practice should incorporate as
many Sensory avenues as pos-
sible. Therefore, instructional
strategies should provide for
visual, kinesthetic, auditory,
and tactile learning activity—
simultaneously when possible.

Focus on lower-case letters

first since they occur more in
reading and writing. Also, the
upper-case in many instances

Penmanship with Johnny

Johnny Can Spell equips the teacher to inte-
grate penmanship instruction with phonics and
spelling instruction. This approach can be used
with any style of letter formation.

Letter Formation and Sounds Integrated

Students experience the complete kinesthetic-
motor movement with visual input as they
form a letter without lifting the pencil
(exceptions crossing and dotting letters, and in
some styles, k). During the initial introduction
to a letter, they softly repeat the directions for
letter formation as they write the letter. Later,
they softly repeat the common sounds of the

letter as they write it.

is simply an enlarged version
of the lower-case. -S. Shaywitz

Incorporate practice of
sounds with penmanship so
that fixed associations can
develop early between letter
and sound.

Influence on Reading

Penmanship supports letter
recognition, a very important
skill for reading.

Penmanship integrated with
phonics practice forms a
strong association between
letters and sounds that is
critical to both reading and
writing.

Children who make excessive

form errors are at risk for

failure. -Marvin Simner
Cursive Writing

Children need to see cursive
not as a different way to form
letters but as a faster way to
write.

©00

Manuscript to Cursive

JCSpell’'s emphasis on correct formation of
the letters in manuscript supports a smooth,
painless transition into cursive.

Instructional Support Materials

Teacher materials include detailed instruc-
tions about posture and correct use of writ-
ing tools, a detailed script for formation of
each letter, suggested management strate-
gies, checklists for assessment or record
keeping, and models. There are no student
consumables. Instruction and practice is
completely teacher-directed and monitored.

©00

“Scrawls that cannot
be read may be
compared to talking
that cannot be
understood; and
writing difficult to
decipher, to
stammering speech.”
-Spencerian authors

As many as 78% of
kindergartners who were
rated by their teachers as

making an excessive

number of form errors
were failing on their first-
grade report cards.

--Dr. Marvin Simner, Ph.D.,
researcher at Uof W Ontario,
Canada

Phonics
instruction is
attentive to
sounds and their
distinguishing
features.

Penmanship is
attentive to the
letters and their
distinguishing
features.

“A child has a
desperate ‘need’ not
for words, but for an
explanation of the
role of letters, their
shapes and sounds!”
-Hilda Mosse
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Johnny Can Spell teacher
materials contain
Scripting for letter formation
Instructions for posture and
pencil grip
Checklists for assessment
Exercises for fingers
Ideas for writing practice
without paper and pencil

Students do not need
consumable copy
books to practice
penmanship with
Johnny.

Penmanship does not
require a separate
practice time.

It is integrated during
phonics and spelling
with Johnny.
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Johnny Can Spell & Write aligns with scientifically based research

6. Grammar Instruction

Grammar has been referred
to as the science of words
and their functions.

It deals with classes of words,
the relations which exist
among words, the changes in
form that indicate these rela-
tions, rules for forming
groups of words, and the
functions of these words
within structures of writing.

Why Teach Grammar?

Grammar lessons provide a
basis for instruction in usage
and facilitate the teaching of
writing. The task of teaching
writing (composition) is a
difficult one. However, with-
out a vocabulary for discuss-

ing the structure of a sen-
tence, punctuation, and word
usage in a sentence, it is next
to impossible to teach.

The Building Block

The simple declarative sen-
tence is the building block of
all composition. All good
writing consists of good sen-
tences properly joined.

An Instructional Approach

Instruction in grammar
should trace the natural de-
velopment of the sentence,

to consider first its primary
parts and then descend to the
details. The student should be
systematically trained to dis-
cover the functions and rela-

tions of words as elements of
a whole—a phrase, clause, or
sentence.

Not only should the student
learn about parts of speech
and the correct use of gram-
matical forms through the
sentence, he should also learn
the laws of discourse in gen-
eral—the law of unity, of
continuity, of proportion, of
order, of emphasis, of coher-
ence.

Beside providing the content
of instruction, the sentence is
a complete composition unit
that is small enough to make
it manageable for daily re-
hearsal and review.

Grammar with Johnny

Johnny Can Spell & Write provides explicit
instruction on the conventions of writing
(spelling, punctuation, and capitalization) and
the composition of the sentence. Instruction
springs naturally from spelling words used in
sentences. Then the writing workshop or cen-
ter time can focus on the free flow of ideas in
the stream of writing and on the processes of
writing.

Eclectic Instructional Activities

Instructional strategies reflect an eclectic ap-
proach. They may be directed toward listening
skills, oral production, writing skills, or reading
comprehension—or any combination of these.
Activities encourage teachers to make writing
relevant to students by using student-created
pieces or excerpts from student reading mate-
rial. Worksheets are virtually nonexistent.

Parsing

A fast-paced oral review strategy that focus
on parts of speech and sentence elements is

©00

structured from the 19th century parsing
model.

Sentence Mapping

Sentence mapping, old-fashioned diagram-
ming, is used to present directly and vividly
to the eye the exact function of every
clause in the sentence, of every phrase in
the clause, and of every word in the
phrase. The sentence map is a picture of
the analysis of the sentence. The map en-
ables the student to discover the logical
order; whereas, the order of words in
speech is the literary order. Mapping drives
the student in a searching examination of
the sentence. It brings him/her face to face
with every difficulty. It compels a decision
on every point. Such an analysis gives the
student a tool to examine the writings of
others as well as his/her own with under-
standing that supports personal skill
growth.

©e0

A knowledge of
grammar is
indispensable to
anyone who wishes
to write.

Recognizing the
structures of
grammar--noun
phrases, verbs and
complements, and
prepositional
phrases--increases
reading fluency.

The simple declarative
sentence is the
building block of all
composition.

Language errors
unattended or treated
haphazardly will
become entrenched.
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The Lesson Planner
Series provides scripting
samples of sentence

mapping.

The Johnny Can Write
Teacher’s Guide
contains a detailed
“Diagramming Guide.”

Students analyze
sentences, placing what
they understand on a
sentence map.

Students work with
sentences to practice
Identifying verb & subject
- Elaboration
- Classification with end
punctuation

Jobnay Cat Spad & divie

= 7 Snction 27
Book 12 — Lassan Flanmer Lumeng 511

*'In shellow water, they built & chgt of stichs, grass, mags, e i,

A Firthe prapossional phramss T chodow ster; aF acie, grose mor, oed el

B Ldeatifythe werk: Bt Conap oot P formee: buil Boalng daok, Shove | doslh (=11
Flace bt oa tha d lagrom e

B ke Whe bl baik? e They (iipere prep frese)
Fleea #ihwean tha diagrom e Thary e the mbject of tha verk sue _ther | b PR

& i Rt whan/whoi® Angwar: looge lignore. prap parssadd
Flece toxipe an Tha diagrom Bae. Loc ke tha @irect ohjact of the meb Bt

Lmigier g bord Fhe aelion of The s Fleios She loe Shat sepasaie The direch ol femn e serks

The mein idea af she pemtence: #hey bed't ladpe

B g ptt shae? Angmar A Siee saran
Eetaran fhe prepostbosal phrade 9o mad iy Saalt

B s Whick badge Arwoert off wiuthe, grme, rows. ond med
Esegram #be proposrhcen] ghrases o mod iy Soclae
Exegram e erbicle £ 1o mod iy lodge

SOpe Nt 55 T, HETYel] WERVLD R ™ DU Nl SRS | P
T P T pee——" ol <o COpyTIg . i Dy AT, I A

14
dobviy G Spald & Winka
] G o e Sectich 19
Bock 2.2 — Lessan Planne bl
c e E i 5
Sersence Ecbaration | I T |
. il g o (kg e 0 1B
1. B b o . i Wi s e o 4 AR B o e oy e A 1
1 " Al ks b s e o ok
1 L The wnadpeidanr | a vy cokordldl with blerad hawd
wunlpiisr | W
T T vk | o o b il st 0, g I
L A vesdprrer B Wik e wmadpriar | oot
I Thecound Bk ke sir (W
1. Eabl] protecd dh e (Wich - Th kg naghet of b acsimiker | b dharpthiags ca il sad
Dcumang: D pour st inces 150 & soryT Do ol s e a1 o
parsgrah ? k] oy srpimer ot 1 Gk e sory. G orou give it s jog | b
stk or dreer a picars?
| Linirg Serdence Formube I
B Whawe el b
A rad-hended waodpechar flew sefily 4o the 1 Bl wvehin rerylack. ek mec beve-a i
Fill pim. Wb il oy prch - Traisadihaly, thie 1 Ml of e, ool ool s
harss somme] o i rebruetapeoppeng filsd e g i Db ey gl i s s i k.
morming sir. For & morent, tae sourd stogaed az hiz 7 I:‘:’_""""""‘ e ot T
long wharp il probed desply etz the trus of the 8 b sy st il e g e .
tra, Sctisfied weth a press worr, he began the cat e
=-fap-fepping ogain B lnaned back egeinat tae aarch T G |k b i e by ot B e ¢
weling aad ciaced ory wyme T braw Hack fhe familier thi e
prttern of smeed ond achsity would contius B Wt g s b Bt s i i it
theambost the s nameg B Mmooty
B Do b i | L mrar |  weosdpaion)
Copight & 156, Hardrer] mnactiore o Foucumons Erispres |6
Flegard TAm o By Fags -y owan Ty b o by e m
47

Note: Reduced sample pages are taken from the Lesson Planner Series.




Page 22 Johnny Can Spell & Write aligns with scientifically based research

by Can Speld  Wikw

Sectian 4

Beak 311 — Lessan Plannet Lamr 15X

Bl im begubar Verb Ohsil)

aquior erh Forms

Trreguler Verb Farms Chart

iy [
I e gum harw gose: o, doang, i R dbee deonken e ik
T e 1 A B, skt e vl s U chams i yams riscioe. B
2 x frges Evrnally. rorsve ol b e frd cobem Sap
J s il st vl fsvn -

e iy e sl porsns

Wiri g ntscdeced prasmna. pags 32, baghh b carmant 1o comm i s 18 ma sy By oo, st
ol s prormnel pros swar harve beem s el ing v

fas rerorenmeded e oy

| ploral wed peman (. mron
T 0
peme e ol s g -

] arder i
sl apiy Th mmy
it by il e sk s 1y o, e

erland Wi dw

| Fereans o it pon rgpperiog eHorrRs oL e ol
| 5zmy

Dikjeitos Cane B lme [ =
bth @ vl lrtwds shosad
. n =3 nar L Lol
) e wear wear sera wars
[ has thas e 1has bk e
| i (=2 e
Lir i .
gy righe & T Porest i inions S o s SRR
Fasriny Pt 1 sy o w1 s o e, ey e . e
")
sty Car Fosi £ Wls
2.9 Section B
—_— it P fler
Book 3 Lasson Flanne: e
_Infr‘uducmg or H,Ew\:wmg s'mph Verb Tenses: I | S dovasy Cad Wil Pinnciar's duese, 871G, 212
Sk e Prvcnl Temine: | |8l jike Pasd Tei || Siingibe Pabire Teivis
Wi oo el e sk £ ot ki gk | | ik mahea e crmnies s pe i ecaces ket sk et e e ok e b o
i s wE! peage sepwbng drd By A Do i
sl W w0 | ol By
L] e
A o ik (PP iy i g o |
s L
0t Tk o, s s g £ P
Avtkon bapp-ulsg e b call s pres tanee | | O B e o aich vk =,
= | [Tvmt i e g (i v 7 | | iBrn v Pt o s vl
e R (L e
Al W weord wimaT - s | %
e e vafs Lorma? : ng. weats. e Rl
P T R R |
i Pk o - [wrie. wring, wrsts, kv rmni |
Whim 0 we £l ctins g ng, £t [ R T R — A s [l o (ol ot e
P Ty — | | oo daur: Famms ks
LT .
Az Pl s | | mrni trer i ewm i,
Clange the ssiteacen presioudy compesed b | smos e b e pe bagted. The s ey s
jweal Irsir b i Derir, Pl Iriie edprreii | | dn fe i ! ol Bie s jlirnie
modsa camphited In B paa, prior 5o B goeem | |5 ks rouTEL
Dol venlh inacheel
e, W will it hmch @ maam
1w s el ot Tt il praciicn nier
TWe ww lasch ot wsan _— achiacd
T ivee proeseed aber schoal The immfer wil| sioned by e door
My fihar wall dern me moschesl
b T I —
e s arn i by ey s
P i S Db SN B | |
ok ik ot il il |DATLYY A e lens it vastis Broan apelling wordi 1o Dolipass daamantin, KRl Py 1be e of B virk Thn, bass
| e il L il D e i Tl Triie, 50 win il e 6f Br il o ] o ool e
Copwight © 1999, Morfem o Impascional ' Edacnlonsl Sniepram bnx
FRRTOLEIG B Nk e B Ay V0 ) P R ]y L . B K P
ind

Note: Reduced sample pages are taken from the Lesson Planner Series.

Students master the
inflected forms for
parts of speech

through many activities,
from rhythm to
sentence creation.
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Parsing is a quick oral
review strategy.

Lesson Planners
provide parsing guides
with words from
sample sentences
parsed to help the
“parsing novice.”

Sentence dictation
provides the framework
for a quick written
grammar practice or
assessment.
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Northwest Instructional ‘N
Educational Enterprises Inc.

N.I.N.E. Enterprises, Inc.
5725 SE Stark Street
Portland, Oregon 97215-1866

Northwest Instructional ‘N Educational Enterprises,
Inc. was founded in 1987 by Alice Nine to support
excellence in education. To that end, N.I.N.E. Enter-

Toll Free: 800-791-8962
Phone: 503-233-9071
Fax: 503-236-1724

Email: johnny@nine-enterprises.com

visit uson the web

Www.nine-enter prises.com

prises has sponsored hundreds of literacy training
events nationally and internationally for educators,

parents, and interested people.

Alice Nine firmly believes there is a great need for
quality teacher training because we have been ill-
equipped both in language content and strategies.
We must have a thorough knowledge of our language
and appropriate strategies to teach our students se-
quentially the subskills of writing and reading. To that
end, N.I.LN.E. Enterprises offers training and materials.

Avoid reading failure; focus on prevention instead of intervention

-Alice Nine

weet aicenine, CF€@LOr Of Johnny Can Spell & Write

Alice Nine, creator of
Johnny Can Spell and
Johnny Can Write, has a
tenacious focus on literacy.

In the 1980s, Alice Nine
began searching for a more
effective way to teach lan-
guage skills. The traditional
text and worksheets ap-
proach was not accomplish-
ing lasting results. Her
search led her back in his-
tory to teachers who more
than 100 years ago did so
much with so little. As a
result, she increased her
own personal knowledge of
English, made dramatic
changes in her method of
teaching it, and secured
success for her students.

Out of her personal experi-
ences, a desire to help
other teachers secure the
same success for their stu-
dents was conceived. As
she shared her knowledge
and experiences, this desire
gave birth to Johnny Can

Spell and Johnny Can Write.

For more than a decade
Alice Nine has traveled
nationally and internation-
ally to conduct hundreds of
workshops and countless
in-services, awareness ses-
sions, and convention pres-
entations.

A teacher of teachers, Alice
Nine shares from her
wealth of knowledge and
personal experiences as a

teacher, administrator, con-
sultant, parent, and grand-
parent. Many of her practi-
cal, common sense strate-
gies, founded on research-
based procedures, are not
new but revised from 19th
century language textbooks.

Teachers and parents leave
her dynamic, fast-paced
training events not only
challenged but also
equipped to make a deeper
commitment to excellence
in education and to their
own abilities to contribute
to the lives of our children.
Attending one of her work-
shops will revolutionize
your teaching forever.

©GO

Put reading and writing first; schedule training with Alice Nine!

1-800-791-8962

johnny@nine-enterprises.com
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